WEBVTT

00:00:05.000 --> 00:00:11.000
Welcome, everyone. On behalf of ACY, I want to thank everyone for participating in today's program.

00:00:11.000 --> 00:00:24.000
We're going to be focusing on assessment, but before we get started, we do want to know how many are with us, so if you have multiple people joining you in your login, please type in the chat box the name of your institution.

00:00:24.000 --> 00:00:31.000
And how many are joining you? We'll get started in just a moment.

00:00:31.000 --> 00:00:36.000
We do want to offer a special shout out to all of our sponsors.

00:00:36.000 --> 00:00:48.000
Today, and you'll see them listed on the slide So thank you to all of them.

00:00:48.000 --> 00:01:02.000
As we have folks enter into the room… We do want this program to be interactive, so if you have a question or comment during the presentation, feel free to type it in the chat box.

00:01:02.000 --> 00:01:08.000
You can also use hashtag ACYWebinars to share what you've learned with your social network.

00:01:08.000 --> 00:01:17.000
Speaking of the chat box, you might want to keep that open throughout the program. At the end of the session, the chat box is where you'll find a link to the program evaluation.

00:01:17.000 --> 00:01:21.000
Also, feel free to use the chat box to alert me to any technical difficulties.

00:01:21.000 --> 00:01:30.000
Or you can call the ACI Central Office for assistance. Remember that registrants opted into acceptable behavior expectations for this program.

00:01:30.000 --> 00:01:35.000
Anyone who makes hostile or discriminatory comments or is otherwise disruptive may be removed.

00:01:35.000 --> 00:01:42.000
Egregious actions could result in us limiting functionality for everyone or immediately ending the event.

00:01:42.000 --> 00:01:49.000
You can learn more at the link that I'm going to put in the chat box. Give me just a second to get that in there.

00:01:49.000 --> 00:01:55.000
And we hope that you feel not only welcomed. But also included.

00:01:55.000 --> 00:02:01.000
Oops. I… might help if I shared the link with everyone and not just the panelists. There we go.

00:02:01.000 --> 00:02:17.000
How many times have I done this? Let's see. At this point, let me recognize our presenter for today, Dr. Megan Bell, currently serves as the Executive Director of the University Student Union at Cal State Los Angeles. Take it away, Dr. Megan Bell!

00:02:17.000 --> 00:02:24.000
Well, good afternoon, everyone. Thanks for being on with us to talk about one of my favorite topics.

00:02:24.000 --> 00:02:49.000
Uh, which is assessment, and this kind of brings together Two of the things in my career that I've loved working on the most, which is working in the Student Union, and… Being a self-proclaimed data nerd, so… Uh, we are gonna move through, uh, my slides. I'm gonna share those in just a second, um, but there will be some periods where I do ask you to interact via the chat, and Scarlett's going to help me out with that.

00:02:49.000 --> 00:03:07.000
Um, so let me get my slides up. Going, and… We will get started.

00:03:07.000 --> 00:03:13.000
How does that look, Scarlett? Okay, great.

00:03:13.000 --> 00:03:36.000
Okay, so this is, um, my understanding, this is… this webinar is part of the Foundation series, so this is… designed to be an introduction to assessment for those of us working in the student Union Field, so I'm hoping… It'll provide some good foundation for your work, no matter what your role is there in your own student union.

00:03:36.000 --> 00:03:48.000
Before we start, um, here at Cal State LA, we always do a land acknowledgement, so… Um, I know everyone is… Logging in from lots of different places, Bloomington, Vermont, Missouri.

00:03:48.000 --> 00:04:08.000
But I've included, um, our land acknowledgement here at Cal State LA, um, which is Um, we acknowledge that Tongva people And we try to, as we gather… sorry, my mouse is a little bit… Excited. We try to, anytime we gather, acknowledge, um, and pay

00:04:08.000 --> 00:04:14.000
Respect to those people's and the, um, the land who were here before us, and hold ourselves more accountable.

00:04:14.000 --> 00:04:26.000
Um, in our work on campus. Uh, a little bit about me. In addition to my… what I get paid to do, um, here in the Student Union.

00:04:26.000 --> 00:04:40.000
I wanted just to share some of my background, so you have a sense of why… why am I here? Why am I… presenting this today. I've been working in higher education and student affairs for 25 years.

00:04:40.000 --> 00:04:56.000
30, if you count my undergraduate years. And most of my time has been… split between working in student unions, student leadership, student activities, and residence life and housing, but I've had some experience in other departments as well.

00:04:56.000 --> 00:05:10.000
Um, before I came to Cal State LA, I worked at another, uh, Cal State Northridge, and I was coordinating assessment and strategic planning for our entire Division of Student Affairs there. So.

00:05:10.000 --> 00:05:17.000
For a few years of my career, I was doing this work Um, related to assessment, pretty much full-time.

00:05:17.000 --> 00:05:38.000
Um, so it's really been fun as I transition back to Student Union to be able to still be involved in that world, um, and my love of data, and… just recently, I was… appointed as the chair, the program team chair, for assessment, Evaluation, and research for ACOI. So.

00:05:38.000 --> 00:05:44.000
Um, it's something that I… I really love, is data, and being data-informed in our work.

00:05:44.000 --> 00:05:50.000
Um, personally, I grew up mostly in Colorado. Most of my career's been there.

00:05:50.000 --> 00:06:04.000
And yeah, one of my other passions is the CliftonStrengths, for those of you that speak strengths, you can see there are my top 5 there, and um… consider that a really important part of how I show up and lead, so…

00:06:04.000 --> 00:06:13.000
That's a little bit about me. You can see my staff there. Um… in the… in the corner of the slide, out at Cal State LA.

00:06:13.000 --> 00:06:21.000
Shout out to those folks. All right, so we're gonna just jump right in with our session outcomes.

00:06:21.000 --> 00:06:26.000
Um, hopefully you saw these when you registered, but just to refresh your memory of what I intend to cover today.

00:06:26.000 --> 00:06:37.000
Um, hopefully after you attend this session. Um, you'll be able to do a couple of things. Um, I'm gonna talk about the assessment cycle.

00:06:37.000 --> 00:06:50.000
I'm gonna talk about the first Part of the assessment cycle, which is, um, about developing strong outcomes, and we're gonna do some work on how to write a very effective outcome.

00:06:50.000 --> 00:07:04.000
Uh, I would encourage you, if you haven't already, to look at the ACUI core competencies for union professionals. There is one set of competencies that are focused on assessment, evaluation, and research. And there's a lot to know.

00:07:04.000 --> 00:07:12.000
And there's a lot to learn, so this… This session is just very introductory, just, um, just giving you a little taste, um.

00:07:12.000 --> 00:07:16.000
Of why we do assessment in the Student Union and what it is.

00:07:16.000 --> 00:07:23.000
But there's a lot more that I could talk about. Maybe there'll be… some follow-up webinars.

00:07:23.000 --> 00:07:29.000
Okay, so… I'd love for you, and for you all in the chat.

00:07:29.000 --> 00:07:38.000
If you could include Y, Do you think we do assessment in the union? Why is this… important to think about.

00:07:38.000 --> 00:07:46.000
What's the purpose? Of doing assessment work in our field.

00:07:46.000 --> 00:07:54.000
There are multiple answers, not one right answer, so just go ahead and whatever comes to mind.

00:07:54.000 --> 00:08:15.000
Write that in there for me.

00:08:15.000 --> 00:08:21.000
Nice. Thank you. People for jumping in and being the first one.

00:08:21.000 --> 00:08:25.000
I love the answer so far. Informing future practice.

00:08:25.000 --> 00:08:34.000
To talk about what we need to improve upon. And what we do, um… to figure out what the needs are, and see if we're meeting them.

00:08:34.000 --> 00:08:45.000
Um, and fill some of our gaps. Those are all great responses. Um… what I think about when I think about the why… Ooh, I love to tell our story.

00:08:45.000 --> 00:08:49.000
Um, that's a great one. Um, and… and demonstrate our value.

00:08:49.000 --> 00:08:57.000
Um, also… further support why we need programming and how it aligns with our values. Yes, great answers.

00:08:57.000 --> 00:09:21.000
Um, so the way that I think about assessment is… Um, we are in an environment right now where many folks, uh, are questioning what we do and the value of higher education, and so I think that… there's kind of two mindsets about why we do assessment. Um, two paradigms, I would say. One is sort of external accountability.

00:09:21.000 --> 00:09:31.000
So that is to address some of those questions about the value of what we do, um, and whether that be to others on campus, to the students themselves.

00:09:31.000 --> 00:09:50.000
To external partners, um, so there's that external accountability. Sometimes we are participating in a cred… formal accreditation processes, so There's that external accountability Or sometimes we have to submit certain reports, um, to different entities, or do things for compliance.

00:09:50.000 --> 00:09:57.000
But the other reason we do assessment is the second paradigm, which is more internal improvement.

00:09:57.000 --> 00:10:09.000
Um, and that's the one that I try to stay when I'm thinking about assessment in And that we really want to be better in everything that we're doing for students. Um, it's that idea of continuous improvement.

00:10:09.000 --> 00:10:15.000
And that we are having the impact on our students and on our campuses.

00:10:15.000 --> 00:10:32.000
And fulfilling that promise that we say that we're gonna do. So… I know we can kind of get up, get hung up in the external accountability pieces, but… if you try to think about it more from an internal improvement, I always say if you can focus on that, the external accountability will come.

00:10:32.000 --> 00:10:42.000
As well. So, um… And I think that there are some… People that we work with on campus that don't always know the great work that the union's doing.

00:10:42.000 --> 00:10:46.000
Um, so there… that's important, too. That's kind of the telling our story.

00:10:46.000 --> 00:10:59.000
Um, but ultimately, I really feel like we have a obligation to the students that, um, fund what we do, um, to be doing the best we can, and to continually Um, trying to improve.

00:10:59.000 --> 00:11:06.000
Our programs, our services, our facilities. Um, to benefit their college experience.

00:11:06.000 --> 00:11:17.000
However, I will acknowledge… Um, that… For some folks, internally, they don't… they don't love assessment as much as I do, and I get that.

00:11:17.000 --> 00:11:28.000
And I get that it can produce a feeling sort of like this cat right here, um, internally on the inside, when I show up and start getting excited about assessment and evaluation.

00:11:28.000 --> 00:11:37.000
Um, and I think that as I've been working with folks, um, like I said in my prior role, when I was working with all of our different departments.

00:11:37.000 --> 00:11:52.000
On their assessment and strategic planning work. A lot of this feeling, I think, comes from a couple different places. Sometimes folks feel like they have somewhat of imposter syndrome, or they just don't feel like they have as much knowledge as they should.

00:11:52.000 --> 00:12:01.000
I hear, you know, either, well, I've never had a class in statistics, or you know, I didn't have that in my program, or I haven't gone to graduate school.

00:12:01.000 --> 00:12:08.000
Um, so there's kind of a… an idea that you have to have some certain level of formal education around it.

00:12:08.000 --> 00:12:14.000
Um, and then I think sometimes we feel overwhelmed, and this feels like another thing to add on.

00:12:14.000 --> 00:12:22.000
To the work that we're already doing. Um, and then I think there's some reservations sometimes about we're going to be judged.

00:12:22.000 --> 00:12:36.000
On the work that we're doing. Um, so all of that is valid. However you show up to this, maybe you are someone who really loves this work and loves data, and loves doing assessment and evaluation, but if you're not, it's okay. And what I tell people is.

00:12:36.000 --> 00:12:47.000
You already bring a lot to the table. Um, and whatever you know is great, you don't have to have a doctoral degree in educational statistics to do good assessment work.

00:12:47.000 --> 00:12:54.000
Um, and the thing that I always say is. Um, when I think about this work is don't let perfect be the enemy of good.

00:12:54.000 --> 00:13:00.000
Because, um, anything that we do. Is better than what we were doing before.

00:13:00.000 --> 00:13:05.000
Um, so… Don't try to have, like, the most perfect assessment plan.

00:13:05.000 --> 00:13:11.000
Um, we will continue to work on those, but just start doing something, something small.

00:13:11.000 --> 00:13:23.000
And then baby step into it. So… Wherever you are in your journey with assessment, if you're just starting, if you've been doing it and you're frustrated because it's maybe not turning out how you want.

00:13:23.000 --> 00:13:32.000
All of that is okay, um, and um… The other thing that I like to share is that you're doing informal assessment all the time.

00:13:32.000 --> 00:13:37.000
I don't know very many people, no matter what their role is in their job, that aren't, sort of.

00:13:37.000 --> 00:13:47.000
Even on maybe a daily, a weekly basis, aren't taking, um… Assessing the landscape of what they're doing, they're thinking about how many people are coming.

00:13:47.000 --> 00:13:54.000
To my program or event, what are my services like? We're doing that kind of evaluation informally.

00:13:54.000 --> 00:14:00.000
Continually. It's automatic, as people were… we're judging things, we're evaluating them.

00:14:00.000 --> 00:14:08.000
So, assessment work, uh, and good assessment, um, skills help us formalize that work.

00:14:08.000 --> 00:14:21.000
Um, and put structure to it. And actually making sure that we're being more intentional with it. So… You already bring a lot to the table, and I'm just gonna give you a little bit more information today to help you maybe level up.

00:14:21.000 --> 00:14:27.000
Or think about things just a little bit differently that you haven't been doing it.

00:14:27.000 --> 00:14:34.000
Okay, so we're gonna start… I'm gonna move into talking about the assessment cycle.

00:14:34.000 --> 00:14:46.000
Um, and… when I show the graphic here, it's gonna look like a circle, like a linear circle, but I like to think of it more as, like, a continual spiral or helix.

00:14:46.000 --> 00:14:51.000
Um, in that it's ongoing. Um, so let's put this up. Okay.

00:14:51.000 --> 00:15:09.000
So. This is, uh, there's a couple different versions out there in the assessment world about the assessment cycle, but They both… they all generally kind of start from the same place, which is that in any good assessment and evaluation work, you're going to want to center

00:15:09.000 --> 00:15:14.000
The mission of your… department of your student union.

00:15:14.000 --> 00:15:22.000
Of your division, of your campus at all the work. So everything that you're doing when you're doing assessments should always go back to your mission.

00:15:22.000 --> 00:15:27.000
And your values. And if it doesn't connect to that, then what are we doing? So.

00:15:27.000 --> 00:15:38.000
Um, when I ask people… when they're starting to work on assessment, it's like, what is… what is your department What is your union most care about right now?

00:15:38.000 --> 00:15:46.000
And is what we're gonna work on connect to that? And how does it connect to that? How does it align and support that? So that's where you start from, is in the center of this.

00:15:46.000 --> 00:15:57.000
Diagram. And then… Um, the assessment cycle starts at the very top, which is where it says identifying outcomes.

00:15:57.000 --> 00:16:15.000
Um, that's the… that's the foundation of the cycle. So… Um, a lot of times people get really excited about developing a new program or service, or doing something differently, um, and then they back into what the outcomes are that they want.

00:16:15.000 --> 00:16:26.000
But what we should be thinking about, and anything that we're doing is… is the outcomes first. What do we want to have happen as a result of this program, service, or change?

00:16:26.000 --> 00:16:37.000
And that sounds easier to do than it is, and so today's session, we're really going to be focusing on that part of the assessment cycle.

00:16:37.000 --> 00:16:44.000
But I'm gonna run you through the rest of the cycle, just so you have the broader context, and then we'll kind of dive into the outcomes piece.

00:16:44.000 --> 00:16:57.000
So after you identify your outcomes. For your assessment work. Then you move around clockwise of this diagram, and so your next step is, once you have the outcomes that you want to assess.

00:16:57.000 --> 00:17:14.000
Then you'll determine your methods. Um, and… Some of you may, you know, hear things like quantitative, qualitative. There's lots of different ways to assess things. A lot of times, when we first think about assessment, we think about surveys.

00:17:14.000 --> 00:17:19.000
And that can be a great tool for, um, assessing your outcomes.

00:17:19.000 --> 00:17:26.000
But it's not the only tool. It's kind of our go-to, I think, because we know it, we've seen it, we've all participated in surveys.

00:17:26.000 --> 00:17:30.000
Um, but there are many other kinds of methods, that's a whole other webinar.

00:17:30.000 --> 00:17:36.000
About choosing methods, and what are your… what are the kinds of methods you can use.

00:17:36.000 --> 00:17:45.000
Once you figure out what method or methods you're going to use, you're going to continue on through this cycle, and you're going to talk about the logistics. So, doing the actual work, like.

00:17:45.000 --> 00:17:56.000
How are you gonna organize if you're doing a certain method? Who's gonna send it out? When is it gonna happen? What's your timeline? Those sorts of logistical things.

00:17:56.000 --> 00:18:01.000
Then you move into gathering evidence. Um, once you have your evidence.

00:18:01.000 --> 00:18:07.000
Then you take that That evidence, that data, and you need to analyze and interpret it.

00:18:07.000 --> 00:18:16.000
So, sometimes we get real excited about doing assessment, and we collect tons and tons of data. We do surveys.

00:18:16.000 --> 00:18:22.000
Um, or we track attendance, and then we do nothing with it. It kind of stops there.

00:18:22.000 --> 00:18:38.000
So what I always say is, if you're not going to actually do anything with the data, then don't collect it, because you've just kind of… I think you're ethically obligated to do something if you ask people to provide data. So we want to make sure we're analyzing and interpreting what that data means.

00:18:38.000 --> 00:18:44.000
And then the last step of the cycle, which we… when you get to this step, we call it closing the loop.

00:18:44.000 --> 00:18:56.000
In the assessment world, is that you take the results. Um, and you share them out with… whoever it's meaningful to, and try to effect change.

00:18:56.000 --> 00:19:02.000
So, good assessment work isn't just done for the sake of assessment, it should inform change.

00:19:02.000 --> 00:19:10.000
Um, and help us be better, and continuing to improve. So once you figure out what you want to change.

00:19:10.000 --> 00:19:14.000
And implement, then you're going to start that cycle all over again.

00:19:14.000 --> 00:19:22.000
You might have new outcomes that you want to try to work towards, or maybe you need to refine your outcomes from the first time around.

00:19:22.000 --> 00:19:25.000
Um, or maybe you need to do them with a different population.

00:19:25.000 --> 00:19:31.000
So the cycle starts all over again. That's why it's… you think of it more as a spiral.

00:19:31.000 --> 00:19:43.000
One last note that I will say is, um. I think that good assessment work is really equity-informed, so I think anytime we're doing assessment.

00:19:43.000 --> 00:19:52.000
We need to use a lens of equity throughout this entire cycle. And that, again, is another session that I could talk about. But basically.

00:19:52.000 --> 00:20:01.000
Um, if you're not being intentional, thinking through Um, and using a lens of equity, there's a potential for bias.

00:20:01.000 --> 00:20:08.000
And there's a lot of ways to mitigate that bias throughout this process, but If you remember nothing else.

00:20:08.000 --> 00:20:14.000
The more voices, the more people that you bring to the table throughout this entire cycle.

00:20:14.000 --> 00:20:20.000
Um, the more equitable the results of your work are. So.

00:20:20.000 --> 00:20:25.000
For example, a lot of times we want to figure out what students are learning.

00:20:25.000 --> 00:20:33.000
Or what they've gained from a certain participating in something, and we, um… design a survey or some sort of assessment.

00:20:33.000 --> 00:20:39.000
Um, and it makes sense to us as administrators, but we never give it to the students.

00:20:39.000 --> 00:20:44.000
Um, to see, like, do these questions make sense? Do you understand what I'm talking about?

00:20:44.000 --> 00:20:52.000
Um, or when we get to the end and we have the data, you know, and we are looking at analyzing it.

00:20:52.000 --> 00:20:56.000
Maybe we include students into the analysis.

00:20:56.000 --> 00:21:03.000
And they can say, we have an idea of what we think it means, but it can be helpful for bringing those folks to the table.

00:21:03.000 --> 00:21:12.000
And it could… it doesn't have to just be students. But all of us have bias, inherently, and so more voices, more eyes on what you're doing.

00:21:12.000 --> 00:21:19.000
Um, reduces the likelihood that the bias is affecting your assessment work.

00:21:19.000 --> 00:21:36.000
So, more voices, more eyes, more people included. Although it does slow down the process, it will be beneficial in terms of a stronger and more equitable and inclusive outcome. So, I'm going to stop there and just see if anyone has questions.

00:21:36.000 --> 00:21:45.000
About the assessment cycle. And while you're thinking about questions.

00:21:45.000 --> 00:22:04.000
I'll move to the next slide. Which is, I'd love to hear… From your experience, what has been… Or what do you anticipate would be the most challenging step of the assessment cycle? So if you could just put that in the chat.

00:22:04.000 --> 00:22:09.000
Um, and I'll put the assessment cycle back. And I'll type the question.

00:22:09.000 --> 00:22:28.000
What do you think has been the most challenging? What has been, or what you anticipate would be the most challenging step of the assessment cycle.

00:22:28.000 --> 00:22:37.000
And again, no… no wrong answer here.

00:22:37.000 --> 00:22:45.000
Okay, in the chat we have, what do you think is the most challenging step of the assessment cycle? We've got to get survey responses from everyone.

00:22:45.000 --> 00:22:52.000
Okay, so… thanks, Dan, for that. That looks like, um, probably gathering evidence.

00:22:52.000 --> 00:23:00.000
Would be that step, yes, that can be response rate for surveys is always challenging.

00:23:00.000 --> 00:23:05.000
Other thoughts?

00:23:05.000 --> 00:23:18.000
And if anyone wants to come on and actually talk. You don't have to just say it in the chat. We're welcome to have the… to you all speak as well, if you'd rather share it verbally.

00:23:18.000 --> 00:23:36.000
Yes, just do the… raise your hand, and I can… I can give you permission to unmute your line.

00:23:36.000 --> 00:23:46.000
Yeah, it can. Sometimes you have so much. To sort through, um… if it's more qualitative, if you have open-ended feedback.

00:23:46.000 --> 00:23:55.000
Um, it can be quite overwhelming to sort through a lot of data. It also… sometimes if you have quantitative numerical data.

00:23:55.000 --> 00:24:07.000
Like, okay, I had people rate this thing from 1 to 10, They rated a 3, what does that mean? So, um, again, my suggestion there is to, um.

00:24:07.000 --> 00:24:11.000
Get more eyes on it, get more… discuss what you're seeing.

00:24:11.000 --> 00:24:22.000
Have multiple people review the data, but yes It can be challenging in terms of, sort of, time and effort, and also trying to make sense of what the… what it actually means.

00:24:22.000 --> 00:24:27.000
Oftentimes, it will lead to more questions. But again, that's when the cycle starts over.

00:24:27.000 --> 00:24:41.000
Any other responses on… which step you feel like is the most… challenging.

00:24:41.000 --> 00:24:53.000
Or anyone want to share verbally? Okay, we'll move on then.

00:24:53.000 --> 00:24:57.000
Okay, so I have a short video, uh, it's just a few minutes long.

00:24:57.000 --> 00:25:19.000
To introduce the next part of this… webinar, which is… I'm gonna talk about the first step of the assessment cycle. I'm gonna go deeper into that, which is defining your outcomes. So we're gonna start… Um, with this video that I found, um.

00:25:19.000 --> 00:25:36.000
From North Dakota State. Uh, this Jeremy Penn has a lot of great assessment videos that looks like he created for his folks over in Student Affairs there.

00:25:36.000 --> 00:25:42.000
Let's think a little bit more about applying the cycle of inquiry into the life cycle of a program.

00:25:42.000 --> 00:25:46.000
So when we're thinking about the lifecycle of a program, there's a variety of different questions we might ask about that program.

00:25:46.000 --> 00:25:53.000
Starting with, just in general. Where are we? So what's going on? What's effective? What's working well? What's not working well?

00:25:53.000 --> 00:26:00.000
What are students learning? What kinds of attitudes are they developing? Or what kinds of skills are they developing, or not developing?

00:26:00.000 --> 00:26:10.000
Then, thinking about, secondly, where do we want to be? So if we know where we are, are we getting close to achieving our goals for the student learning development that we're expecting in these programs?

00:26:10.000 --> 00:26:19.000
And if not, should we do something about it? So should we make some kind of change? Develop a new program, or sunset an existing program?

00:26:19.000 --> 00:26:22.000
And if we are going to do something, what should we do?

00:26:22.000 --> 00:26:26.000
Should we implement a new program? Are there examples at other campuses that we could learn from?

00:26:26.000 --> 00:26:33.000
Are there examples from our own campus that have been Uh, showing some evidence of being effective in these areas.

00:26:33.000 --> 00:26:39.000
Then also thinking about our programs from the perspective of. Are we doing things properly? Are we doing things right?

00:26:39.000 --> 00:26:52.000
Are the programs being implemented the way we expected? Are the services of high quality? Our students and others satisfied with what's going on in those programs and services. And then, most importantly, we also need to think about whether or not we're doing the right things.

00:26:52.000 --> 00:26:59.000
So are the programs and activities and services we've developed in our division Are they achieving what we're hoping they're achieving?

00:26:59.000 --> 00:27:04.000
Are the students learning the skills, abilities, knowledge, and dispositions that we're expecting them to learn?

00:27:04.000 --> 00:27:10.000
And are we seeing that they can demonstrate those things? In the real world.

00:27:10.000 --> 00:27:13.000
Let's look a little bit more closely at these two key questions.

00:27:13.000 --> 00:27:18.000
Are we doing things right? And are we doing the right things?

00:27:18.000 --> 00:27:21.000
These two questions get the focus of most of the reporting of assessment.

00:27:21.000 --> 00:27:29.000
And so we'll spend a little bit more time on exploring what they mean and how that's operationalized in terms of the assessment reports and the assessment we do in the division.

00:27:29.000 --> 00:27:34.000
So another way to talk about, are we doing things right is to think about operational effectiveness.

00:27:34.000 --> 00:27:40.000
So are our programs being implemented the way we intended? How effective are they in their operation?

00:27:40.000 --> 00:27:43.000
And those kinds of things related to, are we doing things right?

00:27:43.000 --> 00:27:52.000
Then on the other side, are we doing things Are we doing the right things? Thinking about the student learning outcomes. So, are students achieving what we're expecting them to achieve?

00:27:52.000 --> 00:27:55.000
And then when we think of our programs and services and activities.

00:27:55.000 --> 00:28:03.000
Thinking about the different kinds of evidence we might be able to gather To answer these two key questions and these two different domains.

00:28:03.000 --> 00:28:08.000
So, thinking more about operational effectiveness, we're thinking about things like facility usage.

00:28:08.000 --> 00:28:15.000
Or satisfaction with the services. Or maybe even cost efficiencies, or the level of participation of students in our activities.

00:28:15.000 --> 00:28:25.000
In terms of student learning and development, what we're really thinking about is what students are expected to know, are able to do, or the dispositions that they get as a result of participating in these different services.

00:28:25.000 --> 00:28:37.000
So, some examples might include things like institutional data, so visits or number of participation for given services, card swipes when students walk in the door, that kind of thing.

00:28:37.000 --> 00:28:47.000
Surveys of satisfaction, or you could even have a secret shopper where the individual comes and tries to see if they can experience what the program looks like from a perspective of a student.

00:28:47.000 --> 00:28:57.000
Uh, self-reports or observer feedbacks are things called fidelity studies, where you look to see how Our program is implemented compared to what was planned to be implemented in the program.

00:28:57.000 --> 00:29:04.000
In terms of student learning development, some common things here might be a quiz, even, or using a rubric to examine the student learning and development.

00:29:04.000 --> 00:29:13.000
Having students write a minute paper. Or some other kind of performance assessment, where you observe students in a setting and score their performance or knowledge on a particular topic.

00:29:13.000 --> 00:29:28.000
Using surveys, although it's a little bit different type of question than you would do for an operational effectiveness surve or portfolios, or reflection papers, or even interviews to better understand what students are learning and developing As a result of participating in our programs.

00:29:28.000 --> 00:29:33.000
So now that we have a general understanding about

00:29:33.000 --> 00:29:46.000
Okay, so… Uh, what I wanted folks to think about with that short video was a lot of times, I think, when I start working with an area on assessment.

00:29:46.000 --> 00:30:02.000
The focus becomes student learning outcomes. Or outcomes relating to programming or events. And that's great, and that's… important, and we should be caring about student learning, and and our programming, but that's not the only area.

00:30:02.000 --> 00:30:07.000
Of our student union work that we need to be assessing and evaluating. So.

00:30:07.000 --> 00:30:17.000
There's lots of different ways to do assessment. There's a lot of things we can assess. Just about every Everything we do within the Student Union.

00:30:17.000 --> 00:30:28.000
Can be assessed or evaluated. So, I think… Why I say that is because sometimes people think, well, I don't work in the programming side.

00:30:28.000 --> 00:30:35.000
Uh, you know, I don't do… things with students, so… I don't… I'm not… I don't need to do assessment, because that's really, like.

00:30:35.000 --> 00:30:42.000
Just for programs, um, or events, and… Um, that's really about student learning outcomes.

00:30:42.000 --> 00:30:58.000
But there's a whole different side of… assessment, which is our program, or in the video, uh, he calls them operational outcomes. So, just to review what was shared… Um, learning outcomes. This is thinking about, are we doing the right things?

00:30:58.000 --> 00:31:07.000
And this is really what we want students to get from whatever they're participating in in the union, whether that be program, a service, going to the rec center.

00:31:07.000 --> 00:31:13.000
Taking, um, some sort of seminar. Uh, showing up to Welcome Week.

00:31:13.000 --> 00:31:21.000
Being in a club. That's talking about learning outcomes, so that's one kind of outcome. The other kind is program outcomes.

00:31:21.000 --> 00:31:27.000
And that is what we want our program, our operations, to be achieving.

00:31:27.000 --> 00:31:35.000
Um, so that can be related to our facility, our services, um, usually these things are more, um, numbers-driven.

00:31:35.000 --> 00:31:47.000
Uh, but… so we're tracking participation, or we're… Um, you know, on the facility side, seeing if things are efficient, maybe sustainability goals that we have.

00:31:47.000 --> 00:31:58.000
Uh, so there's a lot of different… outcomes that we could be thinking about. It's not just oh, we're gonna assess our programs. So even if you're on the operations side of your union.

00:31:58.000 --> 00:32:03.000
Assessment is still, um, important for you to be thinking about.

00:32:03.000 --> 00:32:18.000
Okay, so how do we write good outcomes? Uh, it's harder than maybe it seems, and I would… I would actually argue that this is… this is one of the hardest parts of the assessment cycle, because this sets up… this step really sets you up for

00:32:18.000 --> 00:32:33.000
The entire rest of the steps. So if your outcomes aren't good, it's going to make the rest of the assessment cycle a lot more challenging to actually get you usable data that you can… that's actionable, that… where you can actually make change from.

00:32:33.000 --> 00:32:48.000
So I'm going to share a little formula. Um, this isn't from me, this is from… whatever, campus lab, it used to be Campus Labs, now it's Anthology, of how to write a good outcome. So there's four parts to a strong outcome.

00:32:48.000 --> 00:32:51.000
Um, and you can see them listed on the left here.

00:32:51.000 --> 00:32:58.000
The audience, the behavior, the condition, and the degree. So, it's easy to remember, because it's ABCD, the ABCD formula.

00:32:58.000 --> 00:33:06.000
Of writing an outcome. So your audience is who does the outcome pertain to? So a good outcome will say.

00:33:06.000 --> 00:33:22.000
Um, as… as specific as we can who the audience is. So a lot of times in our work in student unions, we're thinking about students, but not always. It could be Um, if you're on the event side, it could be your event planners, um, it could be

00:33:22.000 --> 00:33:27.000
Donors, it could be faculty, so… being as specific as possible.

00:33:27.000 --> 00:33:42.000
Uh, the behavior is, what do you want this audience to be able to know or do as a result of whatever they're… participating in. So I'm going to talk a lot… in a minute, I'm going to talk about how you choose good action verbs.

00:33:42.000 --> 00:33:55.000
For your outcomes, but the B is behavior. And then condition is the C is condition. Under what conditions or circumstances will this whatever you're doing occur.

00:33:55.000 --> 00:34:02.000
And then finally, degree is… to how… how much will be accomplished, or how well?

00:34:02.000 --> 00:34:09.000
Or to what level will this need to be performed? So, putting that all together for a concrete example at the bottom.

00:34:09.000 --> 00:34:20.000
Here's a… is a, uh, example outcome. Students who attend advising sessions will choose courses that fulfill their chosen degree requirements.

00:34:20.000 --> 00:34:30.000
So, it's color coded. To correspond to each of the for components of the AB to CD model. So the A, the audience.

00:34:30.000 --> 00:34:40.000
In this case, they're talking about students. But which students? You know, students is very broad. We have 21,000 students at Cal State LA, so are we talking about all students?

00:34:40.000 --> 00:34:45.000
For this outcome, we're going to specify students who attend advising sessions.

00:34:45.000 --> 00:34:51.000
And that will be our condition for this outcome. And then what do we want these students to do?

00:34:51.000 --> 00:35:03.000
Um, we want them to choose courses. Uh, and we don't want them to just choose any random courses. We actually want them to choose courses that will fulfill their chosen degree requirements.

00:35:03.000 --> 00:35:08.000
So you can see, in this example that there's all four components.

00:35:08.000 --> 00:35:15.000
That make up are really strong. Outcome, which then you will be able to determine your methods of how to assess this.

00:35:15.000 --> 00:35:20.000
And there's lots of different ways we could assess this outcome. A lot of different methods we could choose.

00:35:20.000 --> 00:35:29.000
Um, but if we don't have a strong outcome. Then we're not going to be able to… uh, figure out if we've actually accomplished this.

00:35:29.000 --> 00:35:34.000
Are the students who attend advising sessions picking the right courses.

00:35:34.000 --> 00:35:49.000
We need to figure that out, right? Because this… this seems like it would be pretty important, because it gets them to graduation. If they're not picking things that fulfill degree requirements, then We're wasting their time and their money, and we're not getting them to graduation.

00:35:49.000 --> 00:35:57.000
Okay, so let's do another example using the ABCD model. I'm gonna give you a minute.

00:35:57.000 --> 00:36:05.000
Um, this is not color-coded right now. To look at this example outcome and see if you can identify the four components.

00:36:05.000 --> 00:36:12.000
Um, so I'll just let you all read through that. So see if you can, in this example.

00:36:12.000 --> 00:36:39.000
Figure out which is the audience, the behavior, the condition, and the degree.

00:36:39.000 --> 00:36:50.000
Okay, hopefully you're… you've gotten some… Gotta guess, some guesses as to which of the… which of this outcome corresponds to each of these four areas. So.

00:36:50.000 --> 00:36:57.000
I'm gonna put up the answer. Um, here. So, in this example.

00:36:57.000 --> 00:37:09.000
Uh, our audience is students. But again, that's very broad, so we're gonna add a condition to make it more specific. So, in this outcome, we care about students who have worked in the student union.

00:37:09.000 --> 00:37:13.000
Or you could say student employees. Usu student employees.

00:37:13.000 --> 00:37:18.000
And what's the behavior for this outcome? What do we want these students to be able to do?

00:37:18.000 --> 00:37:28.000
Well, we want them to be able to identify at least one skill What do we mean by that? Like, what skill? What are we talking about? Any skill?

00:37:28.000 --> 00:37:37.000
No, we want students who have worked in our student union to be able to identify a skill that will benefit them in their future career path. So that is the degree.

00:37:37.000 --> 00:37:42.000
Um, so we want their jobs to be meaningful, their student employment positions.

00:37:42.000 --> 00:37:48.000
And so, how do we know? How do we know, you know, a student works for us for 3 years.

00:37:48.000 --> 00:37:53.000
Um, how do we know that they've gained these great transferable skills?

00:37:53.000 --> 00:38:01.000
Sometimes we know anecdotally, but how would we actually show Um, in a… in a… worth evidence.

00:38:01.000 --> 00:38:07.000
That they've actually gained something that will benefit them in their career. We need to start with this outcome.

00:38:07.000 --> 00:38:21.000
And then we can plan our assessment work. From there. So… We don't… in this webinar, we don't have time to go into, like, the next step of how we would… what methods we would use, and how we would do that, but

00:38:21.000 --> 00:38:26.000
The point for me, for everyone in this webinar, is to really start and spend some good time with your outcomes.

00:38:26.000 --> 00:38:35.000
Because it'll set you up for… getting the data that you want, giving the evidence that will actually be useful for you.

00:38:35.000 --> 00:38:42.000
Okay, any questions? I'm gonna pause there.

00:38:42.000 --> 00:38:48.000
Check the chat for a minute. Or if you, again, if you want to raise your hand, feel free.

00:38:48.000 --> 00:39:07.000
Scarlett will let me know. Okay, hearing none… I'm gonna talk about, for the behavior part, so the the letter B of the… formula. Um, when we are picking verbs and writing our outcomes.

00:39:07.000 --> 00:39:13.000
We want to be specific as possible with the verb. So, a lot of times.

00:39:13.000 --> 00:39:24.000
When people are new to writing outcomes, we say things like, we want students to learn or appreciate or understand.

00:39:24.000 --> 00:39:28.000
And those are really broad terms that become very hard to assess.

00:39:28.000 --> 00:39:35.000
So, I don't know, some of you, if you were in education major, you might have seen this Bloom's Taxonomy.

00:39:35.000 --> 00:39:47.000
Graphic that I have right here. And what… what this model helps us understand is that people have different cognitive processes and levels of learning.

00:39:47.000 --> 00:39:52.000
Ranging from the lowest level, which is just remembering or recalling something.

00:39:52.000 --> 00:39:59.000
All the way up to this top of this pyramid, which is… If you're actually creating or producing new work.

00:39:59.000 --> 00:40:03.000
So when we're thinking about writing our outcomes.

00:40:03.000 --> 00:40:11.000
Really thinking through… Um, you know, when someone's participating in a training, let's say.

00:40:11.000 --> 00:40:19.000
At the end of the training, what do we need them to… come out of that training with? Do they just need to be able to recall?

00:40:19.000 --> 00:40:23.000
Um, some information. Do we need them to be able to apply it?

00:40:23.000 --> 00:40:31.000
Do we need them to be able to evaluate or analyze something? So, kind of thinking through the level of learning, and then when you're writing your outcome.

00:40:31.000 --> 00:40:35.000
You can see examples for each of these levels of learning.

00:40:35.000 --> 00:40:45.000
For really strong verbs, for the behavior part of the outcome. So, we want to… We want to try to avoid vague terms, like learn.

00:40:45.000 --> 00:40:53.000
Because how do we know how do we assess that someone's actually learned something? It's not… it's very vague. It's hard to assess that.

00:40:53.000 --> 00:41:13.000
So, usually in the work that we're doing. Um, in the Student Union, we're kind of focusing on those lower levels of of Bloom's Taxonomy, where we need people to remember, understand, and apply. It's very rare that you get to the higher levels, because

00:41:13.000 --> 00:41:19.000
Those take more time. Usually, if you're in, like, a semester-long class or a leadership program.

00:41:19.000 --> 00:41:29.000
Um, only then do you get to the higher levels of learning, so I encourage people to look use the verbs that are in the… Remember, understand, and apply part of?

00:41:29.000 --> 00:41:36.000
Of blooms when they're making their outcomes.

00:41:36.000 --> 00:41:42.000
Okay, the last thing I'll say, uh, advice I would have when you're starting to write your outcomes.

00:41:42.000 --> 00:41:46.000
Is to check them with what I call the three M's.

00:41:46.000 --> 00:41:52.000
So, is your outcome meaningful, measurable, and manageable? And this is kind of a little check for you.

00:41:52.000 --> 00:42:02.000
A lot of times, when people start writing these, they want to make them very flowery language, very complicated.

00:42:02.000 --> 00:42:15.000
Um, I don't know, make them sound very academic. I don't know why we do that, I think maybe it's the way that we're trained in higher ed, um… And on the academic side. But for the work of assessment.

00:42:15.000 --> 00:42:21.000
Uh, simple is best. Clear is best, and not making things too complex.

00:42:21.000 --> 00:42:27.000
So, the three M's help us really make sure. And the reason for that is.

00:42:27.000 --> 00:42:35.000
It becomes a lot more difficult to assess things that are very wordy or unclear or complex.

00:42:35.000 --> 00:42:43.000
We need simple outcomes that are easy, more easy to help us with the rest of the assessment cycle. So.

00:42:43.000 --> 00:42:51.000
We… when someone writes an outcome, then we look at them with the lens of these three M's. First of all, is the outcome meaningful?

00:42:51.000 --> 00:42:58.000
That one's usually the easiest to achieve. So, does it support the overall department, union mission?

00:42:58.000 --> 00:43:14.000
Um, are we able to see the connection in what the work that we're doing? So it's actually meaningful. Very rarely are people… we're trying to write an outcome on a thing that's… you know, not meaningful. But it is important that we always are going back to our mission.

00:43:14.000 --> 00:43:19.000
The next one is measurable. How will you know if the outcome is achieved?

00:43:19.000 --> 00:43:31.000
What will be the method? So if you write an outcome and you can't figure out what the… what the… The measurement would be what… what the results would look like.

00:43:31.000 --> 00:43:35.000
Then you need to keep doing some more work so that it's actually measurable.

00:43:35.000 --> 00:43:47.000
Um, I know we have really big goals for our students. We want them to be you know, fully realized citizens, and we want them to you know, have, you know, a lot of complex ideas.

00:43:47.000 --> 00:43:57.000
Um, but in terms of assessment. Uh, those kind of big things have to be broken down so that you can actually have data that's usable.

00:43:57.000 --> 00:44:16.000
And then finally, uh, is it manageable? So again, people get really excited when they're doing this work, and they They really want to go all out with their outcomes, but We only have finite time, and I think it's important that we be reasonable in what is actually accessible in the time that we have.

00:44:16.000 --> 00:44:23.000
Um, and not make things overly complicated. So is it really… is it realistic for you to assess that outcome?

00:44:23.000 --> 00:44:28.000
With the resources that you have. And resources include people power, it includes your time.

00:44:28.000 --> 00:44:32.000
Um, so sometimes people have brought me outcomes, and I'm like, those are great.

00:44:32.000 --> 00:44:36.000
Um, and we would need about 5 years to assess all of that.

00:44:36.000 --> 00:44:43.000
So we need to go back and… um, you know, make it more manageable.

00:44:43.000 --> 00:44:49.000
Simplicity is your friend. And not using a lot of extra words.

00:44:49.000 --> 00:44:55.000
So, perhaps it would be helpful if I showed a few more examples.

00:44:55.000 --> 00:45:08.000
Of what I mean, and I will… have us do some work together here, where I have 5 statements of… possible outcomes.

00:45:08.000 --> 00:45:18.000
And for each of these. I would like you first to decide if you think each of these is a program outcome or a learning outcome.

00:45:18.000 --> 00:45:27.000
So that's your first task. And then once you have decided if it's a program outcome, program slash operational outcome, or a learning outcome.

00:45:27.000 --> 00:45:32.000
Then I want you to think about how could this outcome be improved?

00:45:32.000 --> 00:45:42.000
And think about that ABCD model. Um, if you think it's… and if you think it's… manageable and measurable.

00:45:42.000 --> 00:45:48.000
So I'm going to give you a few minutes to kind of… read through those.

00:45:48.000 --> 00:46:18.000
And at least do the first part. Decide if each of them is a program outcome or a learning outcome.

00:46:24.000 --> 00:46:54.000
I should have had some background music for this part.

00:47:16.000 --> 00:47:27.000
Okay. Let's work through these. So, let's start with number one, and if you would be willing to put your response in the chat.

00:47:27.000 --> 00:47:35.000
Is number one, a program outcome or a learning outcome? Let's start with that.

00:47:35.000 --> 00:47:45.000
Kim says program. Thanks, Kim! Nice.

00:47:45.000 --> 00:48:00.000
We got 3 votes for program outcome. And that's correct. That is a program outcome, because we're talking about We're not really talking about learning at this point. We're talking about, uh, operational-type thing.

00:48:00.000 --> 00:48:07.000
Um, usually if you're talking about attendance. We're tracking numbers, we're talking about a program outcome.

00:48:07.000 --> 00:48:19.000
So… For number 2, and I'm gonna go back and talk about how they can be improved in a minute, but let's finish the… program outcome, learning outcome. Number two.

00:48:19.000 --> 00:48:23.000
Program outcome or learning outcome.

00:48:23.000 --> 00:48:33.000
Catching on. Perfect.

00:48:33.000 --> 00:48:44.000
Now… nice. Learning outcome, right? Um… Even though we don't say learning, we want them to gain some skills. So.

00:48:44.000 --> 00:48:50.000
Learning outcome is about gaining knowledge, skills, or doing a certain behaviors.

00:48:50.000 --> 00:48:59.000
As a result of whatever they're participating in. Um, how about number 3?

00:48:59.000 --> 00:49:12.000
Nice, program outcome. That's great. Um, sometimes that one trips people up, because we're talking about a seminar, and you're like, oh, we're talking, you know, people learn at a seminar. But because we're focused on the number.

00:49:12.000 --> 00:49:16.000
Increasing the number of seminars? Then it's a program outcome.

00:49:16.000 --> 00:49:24.000
Number 4!

00:49:24.000 --> 00:49:34.000
Good job. Learning outcome for number Um, we want them to be able to identify. Identify's a great word.

00:49:34.000 --> 00:49:47.000
A great power word for an outcome. And then, last one, number 5.

00:49:47.000 --> 00:49:53.000
Got some votes for program.

00:49:53.000 --> 00:50:06.000
That one, number 5 sometimes trips people up, because the first part of it, it's really… It's really kind of a dual… outcome, which is… I'm skipping to the how can it be improved?

00:50:06.000 --> 00:50:11.000
But we got two things going on here. We're talking about students and faculty.

00:50:11.000 --> 00:50:17.000
Receiving more information, so sometimes people are like, oh, that's learning outcome, because we're talking about them gaining information.

00:50:17.000 --> 00:50:25.000
But then the second part of the outcome is really focused on program outcome, which is the number of students completing transcripts. So.

00:50:25.000 --> 00:50:31.000
My… my feedback on this one, and how it could be improved, is we want to… we would want to break those apart.

00:50:31.000 --> 00:50:49.000
We want… those would actually be two separate outcomes. Um, where the first one was focused on what the students and faculty will the knowledge that they would gain, um… And then the second outcome would really be focused on the number of students completing the transcripts.

00:50:49.000 --> 00:51:08.000
So, um, let's see how we're doing on time… Let's talk a little bit about improvements. So, I'm gonna skip to… Let's see, let's do… Number two, let's talk about number two, that learning outcome.

00:51:08.000 --> 00:51:25.000
Is anyone willing to come on and share how they If they see any ways that number 2 could be improved.

00:51:25.000 --> 00:51:43.000
Or you could put it in the chat.

00:51:43.000 --> 00:51:51.000
I see some of my stuff on there, so I'm… I'm tempted to call them out, and call on them.

00:51:51.000 --> 00:51:58.000
To answer this question.

00:51:58.000 --> 00:52:28.000
Any ideas in the chat? How can number 2 be improved if we think about that ABCD model?

00:52:31.000 --> 00:52:36.000
Wow. Oh, nice. Thank you, Kim! Kim gets a gold star.

00:52:36.000 --> 00:52:45.000
So, yes, more specific, right? I think, um, if we think about Okay, we have a leadership program.

00:52:45.000 --> 00:52:57.000
And we're gonna have students participating in it. What do we want them to be able to do at the end of this leadership program? We want them to do something with their communication skills, but how would we actually assess

00:52:57.000 --> 00:53:12.000
Their communication skills. So… I think Kim's on the right track of trying to be more specific in what does that mean? What is communication skills? Are we talking written? Are we talking verbal communication skills.

00:53:12.000 --> 00:53:25.000
And how would we know? So, perhaps, for example, um… we actually, at the end of the leadership program, have them give some sort of presentation, and we have a rubric.

00:53:25.000 --> 00:53:32.000
And the rubric has some different… skills related to communication, and we score them.

00:53:32.000 --> 00:53:43.000
Um, and give them some feedback. So maybe the… maybe a way to make this more specific is We would like the students to score a 3 or above on our rubric.

00:53:43.000 --> 00:53:51.000
In terms of oral communication. In their final presentation, after they participate in the leadership program.

00:53:51.000 --> 00:53:58.000
So just being very clear about what is… what do we mean by demonstrating effective communication skills?

00:53:58.000 --> 00:54:13.000
Because this is a pretty broad outcome, and it doesn't necessarily help us get to the how. How are we going to assess this outcome? How are we actually going to know If the students are effective communicators.

00:54:13.000 --> 00:54:17.000
My other feedback for this one is, which students are we talking about?

00:54:17.000 --> 00:54:29.000
Um, is there some specific goal for Um, is it first-year students? Is it… students and clubs and organizations? Um, are there specific populations? So.

00:54:29.000 --> 00:54:35.000
Anytime I just see students, I like to try to get people to be a little bit more clear.

00:54:35.000 --> 00:54:45.000
Um, and more specific about which students they're talking about. And then the other thing I would suggest is Um.

00:54:45.000 --> 00:54:51.000
To try to include a time. So if this is a semester-long program.

00:54:51.000 --> 00:55:08.000
Are we talking about the end of the semester, the end of the school year, so… Um, trying to… That's really getting at the measurable part and the manageable part is kind of identifying more specifically, what is the time period that we're talking about.

00:55:08.000 --> 00:55:25.000
Okay, so let's talk about one more, and then I'm gonna open… well, actually, we're probably… close to the end of time, so… Um, I hope that gave you a little bit of sense of really working on writing and defining clear outcomes.

00:55:25.000 --> 00:55:33.000
And if you don't have outcomes for your programs or your services, or what you're doing in… or your part, your role in the union.

00:55:33.000 --> 00:55:41.000
Um, I would suggest that your first task is to try to write some really strong outcomes.

00:55:41.000 --> 00:55:46.000
Um, not too many, though. That's the other mistake people make, Bill, right? Like.

00:55:46.000 --> 00:55:52.000
10, 12 outcomes. Um, and I try to say, like, we're talking, like, 2 to 3?

00:55:52.000 --> 00:55:57.000
I'd rather have you have fewer outcomes with really solid assessment.

00:55:57.000 --> 00:56:09.000
To be able to actually get all the way through the end of the assessment cycle, then write 10 outcomes, and then You can't do all of that. That's not manageable, so… Um, that would be my first task, or if you have some outcomes right now.

00:56:09.000 --> 00:56:19.000
That are already defined, I would… my… my homework for you would be to use that ABCD model, and really take a look at your outcomes, maybe get some feedback.

00:56:19.000 --> 00:56:29.000
Um, to see if there's any room for improvement. On the outcomes that you have. So… Um, that is what I have.

00:56:29.000 --> 00:56:36.000
For you and with the 4 minutes that are left, I definitely can open it up for questions.

00:56:36.000 --> 00:56:38.000
If anyone has.

00:56:38.000 --> 00:57:04.000
Again, if you want to ask a question verbally, just hit the raise hand button. Otherwise, you can feel free to put questions in the chat box.

00:57:04.000 --> 00:57:07.000
Not seeing any hands raised…

00:57:07.000 --> 00:57:21.000
Okay, well, I'll put my info up there. Um… One thing that we didn't have time to get to… Um, because Scarlett will get everyone the slides. You'll have access to the slides.

00:57:21.000 --> 00:57:30.000
Um, is there is a little case study in there. So, for the case study, or even the outcomes that we were just talking about, if you want feedbacks.

00:57:30.000 --> 00:57:36.000
Individualized feedback. You're welcome to, uh, when the slides go out.

00:57:36.000 --> 00:57:43.000
Access that QR code, and I will give, if you send them there, I will write back and give you feedback on your outcomes.

00:57:43.000 --> 00:57:57.000
Or if you just want to contact me for any reason, if you have specific questions about Anything related to assessment in your union that you'd want to talk through might uh, contact information is right there, or you can friend me on LinkedIn.

00:57:57.000 --> 00:58:04.000
Um, definitely willing to chat with anyone specifically about any assessment-related.

00:58:04.000 --> 00:58:12.000
Things that you're working on. And lastly, um, in the slides, just to point out, there are some resources. I didn't put too many.

00:58:12.000 --> 00:58:20.000
But, um… I put what I think is one of the best The books on assessment related to student affairs.

00:58:20.000 --> 00:58:30.000
And then the third one on here is the full worksheet on writing learning outcomes that I shared. So if So there's some other exercises in there.

00:58:30.000 --> 00:58:36.000
Um, I would go to that link, and you can have access to those handouts.

00:58:36.000 --> 00:58:42.000
About how to write strong outcomes. That is all I have.

00:58:42.000 --> 00:58:48.000
Thank you, Megan. In the chat box, you will find a link to our program evaluation.

00:58:48.000 --> 00:58:53.000
Please do fill out that short evaluation to let us know how we're doing and what you'd like to see in the future.

00:58:53.000 --> 00:59:05.000
This is especially important for those of you seeking CE credits for certification renewal, as the evaluation's the way that you tell me what I need to know to issue your certificates.

00:59:05.000 --> 00:59:08.000
But even if you're not looking for CEs, please do fill that out.

00:59:08.000 --> 00:59:20.000
I do want to thank all of our sponsors for our webinar, Chartwells, Mackie Mitchell, RECRI, Mazevo, AEW Works Native, Perkins & Will, and Cubica AMF.

00:59:20.000 --> 00:59:26.000
And I especially want to thank Dr. Megan Bell for presenting this information.

00:59:26.000 --> 00:59:31.000
Thank you so much for everything that you do for the association.

00:59:31.000 --> 00:59:38.000
And we look forward to seeing you again Hopefully, for future webinars.

00:59:38.000 --> 00:59:39.000
Definitely.

00:59:39.000 --> 00:59:44.000
And everyone, thank you for being here, and for sharing this time with us. Have a great rest of your day. Be sure to fill out that evaluation form, and we will see you next time!

00:59:44.000 --> 00:59:54.000
Hi, everyone

